A Shared Vision of Exemplary Teaching 

Uncas Elementary School
Elk Island Public
One of our goals in Uncas Elementary School is to develop a strong, identifiable culture of exemplary teaching and excellence in learning, which we have defined as “the knowledge and beliefs relative to teaching and learning that are consistently and proficiently put into practice by the entire staff of the school”.  Here is the reason for that definition – our level of effectiveness is determined by how we choose to approach our day-to-day responsibilities as educators.  We make those choices based on our belief system, or personal values.  Our actions are therefore determined by our beliefs, and our actions determine the type of educators we become (i.e. Believing ( Behaving ( Becoming).

We further realize that culture is a group, not an individual phenomenon. If the actions of our staff as a whole consistently reflect a commonly-held belief system, then our staff has an identifiable culture.  When we have consistency and cohesion, we have culture. And when we have culture, we succeed together!
Thus, the culture of Uncas is what we believe in, what we know, and what we do.  For that reason, our staff has agreed on the following “shared vision of exemplary teaching” for Uncas. Our vision includes our collective, non-negotiable beliefs about teaching and learning, and the actions we should undertake that are consistent with our beliefs.  Lastly, we have identified our affirmations that show the type of educators we are on a consistent basis. (Note: Each set of affirmations has been cross-referenced to Alberta Education’s Teaching Quality Standard.) In sum, what follows is the culture of exemplary teaching and excellence in learning at Uncas.
OUR SHARED VISION:
1.
We believe in the centrality of student learning within the context of Alberta Education’s Accountability Pillar. We further believe teacher proficiency to be the most important factor affecting student learning.

Actions

Members of the teaching staff at Uncas consistently:

· Reflect a passion for teaching and providing service – i.e. they have a sincere desire to make a significant difference in the lives of their students.

· Demonstrate an unwavering focus on student learning (i.e., the whole child – academic, physical, social, and emotional). In that regard, key learner outcomes include student achievement and preparation for citizenship (Character Education), employment and life-long learning.
· Regard students as individuals rather than groups and therefore use a child-centered approach.
· Be conscious of students’ perceptions of their world.
· Set students up for success (i.e. “We are partners in this classroom! Together we will all be successful!”).

Affirmations 

As highly service-oriented and learning-centered educators:

· We clearly recognize that schools exist for students and are visibly passionate about, and totally committed to, serving the best interests of our students and their learning—academically, physically, spiritually, socially and emotionally.
· We are thoroughly committed to student success in terms of academic achievement and preparation for citizenship, employment and life-long learning.
· We readily acknowledge that a very important factor affecting student learning is the quality of teaching in the classroom, as well as taking into account students individual personal situations.
Teaching Quality Standard

· Teachers understand the legislated, moral and ethical frameworks within which they work.
2.
We believe that all students can achieve their personal best.

Actions

Members of the teaching staff at Uncas consistently:

· Provide their students with sense of hope by reflecting a positive approach to teaching and learning – i.e. all students are worthwhile, teachable and “reachable” individuals who deserve a quality education.
· Exude confidence that they will “make a difference” with their students.

· Recognize the importance of their “persona” (i.e. vitality, passion, enthusiasm), without diminishing that of other students.
· Set high, achievable expectations for student performance.

· Seek to understand rather than excuse poor student performance and define further expectations.
Affirmations 

As highly positive and confident educators:

· We have a steadfast belief that all students can achieve their personal best.
· We recognize, and consistently act upon, the importance of having our students know that we believe they can all be successful learners.
· We constantly search out the strengths of our students and build on those strengths.
Teaching Quality Standard

· Teachers create and maintain environments that are conducive to student learning.

3.
We believe that strong interpersonal relationships between the teacher and students are a prerequisite to helping students grow into respectful, caring and responsible adults.


Actions

Members of the teaching staff at Uncas consistently:

· Respect and protect the dignity and worth of their students.

· Utilize teacher-to-student interactions characterized by politeness, respectful dialogue and a caring approach.

· Affirm the strengths of students and respect their unique qualities.
· Show an interest in their students’ lives beyond the classroom.
· Demonstrate fairness by being impartial and providing equal attention.

· Listen with empathy, and see and understand things from the learner’s point of view.

· Teach students responsibility and self-regulation using behavioral expectations, procedures and routines rather than control and compliance.

· Recognize that:

i. Students are more likely to be respectful if the teacher is respectful (i.e. the importance of modeling).

ii. Students are more likely to care about others if they know they are cared about (i.e. the importance of modeling).

iii. It is easier to work with a student to solve a classroom problem if there is a relationship on which to build.

Affirmations
As exemplary relationship builders:

· We consistently use teacher-to-student interactions that are characterized by caring, politeness, affirmations, respect, fairness, and empathy.
· We demonstrate a genuine interest in students’ lives beyond the classroom, and are readily accessible to students outside of instructional time within the school setting.
Teaching Quality Standard

· Teachers create and maintain environments that are conducive to student learning.

4. We believe that exemplary teachers use a systematic approach to excel in four primary areas of instructional expertise: (1) planning, (2) lesson design and implementation, (3) classroom management and leadership, and (4) assessing and reporting student learning. 

Actions

Members of the teaching staff at Uncas address the following four primary instructional responsibilities in a systematic, exemplary manner:

· Planning – make long-range and short-term planning decisions aligned with the Alberta Program of Studies; identify clear intended learner outcomes and select assessment methods, teaching strategies, resources, technologies and learning activities that reflect the intended outcomes and student characteristics; use assessment results to inform planning.
· Lesson Design and Implementation – utilize a variety of instructional strategies, resources, technologies, and learning activities to create multiple paths to learning in order to achieve the intended learner outcomes.

· Classroom Management and Leadership – establish clear behavioral expectations, procedures and routines to promote both independent and interdependent learning, self-regulation, socially responsible behavior, personal responsibility for choices made, and productive use of instructional time; deal quickly and positively with inappropriate student behavior at an individual level; create a safe and caring classroom environment for learners; use relationship-building strategies and interactions; create a functional and stimulating physical environment for teaching and learning.
· Assessing and Reporting Student Learning – determine the extent and rate of student progress with a view to effectively diagnose, remediate/re-teach, enrich and report; use feedback relative to students’ progress to shape the instructional process and improve learning; utilize assessment for learning, assessment of learning, and assessment as learning.
Affirmations

1)
As highly effective instructional planners:

· We fully understand the knowledge, concepts and methodologies of the subjects we teach and are aware of the available resources and technologies for teaching and learning.    
· We consistently use student assessment results to inform instructional planning.
· We fully adhere to the prescribed curricular objectives in the Alberta Program of Studies, and are prepared for our teaching responsibilities; therefore, our plans outline a reasoned and incremental progression toward the attainment of curricular objectives.

· Our planning documents identify intended learner outcomes, assessment strategies, and an instructional and learning plan.

· We firmly believe that well-planned lessons are more likely to be well-taught lessons.

Teaching Quality Standard

· Teachers understand the subject disciplines they teach.

· Teachers engage in a range of planning activities.

2)
As exemplary lesson designers and implementers:

· We utilize strategies at the outset of lessons to ensure the physical readiness of students, secure their attention, create anticipation and interest, and maximize the use of instructional time.

· We recognize that transfer is one of the most powerful principles of learning. We therefore regularly link new student learning to previous student learning, thereby “building bridges” from the known to the unknown so that students remember, transfer and integrate previous learning into new situations.
· We use an “objectives-first” approach in our lessons, where appropriate, to clearly identify what students should know, understand, and be able to do at the end of instructional and learning activities.
· We regularly utilize a wide variety of instructional strategies, resources, and technologies in order to generate students’ interest, understanding and meaning; to actively engage all students; and to accommodate the different learning styles of our students by enabling them to use all of the senses in the learning process.

· We regularly utilize a wide variety of learning activities in order to generate students’ interest, understanding and meaning; to actively engage all students; and to accommodate the different learning styles of our students by enabling them to use all of the senses in the learning process.

· We regularly promote active listening and use interactive dialogue by posing thought-provoking questions, soliciting student opinions about content, and probing, clarifying and affirming student understanding.
· We recognize that ‘thinking of an answer’ (covert learning) is as powerful as ‘saying the answer aloud’ (overt learning); therefore, we teach in a way that gives more thinking opportunities to all of our students. We consistently do this by posing our verbal questions to the entire class and by using wait time before calling for individual or choral responses.

· We frequently ask questions that enhance understanding and encourage higher levels of thinking.
· We endeavor to present accurate models and clear explanations, illustrations, demonstrations, directions and procedures to maximize students’ understanding of curricular content.
· We regularly monitor the progress of our students by observing their initial and subsequent attempts with new learning, and providing immediate, constructive and specific feedback and encouraging comments when responding to their work efforts.

· We consistently use summarizing procedures, where appropriate, to bring instruction and learning experiences to an efficient and meaningful conclusion.

Teaching Quality Standard

· Teachers know there are many approaches to teaching and learning.

· Teachers translate curricular content and objectives into meaningful learning activities.

· Teachers apply a variety of technologies to meet students’ needs.
3)
As exemplary classroom managers and leaders:

· We believe that management involves “things” and leadership involves people. In that regard. We are passionate about creating well-managed and well-led classroom environments. 
· We teach and use procedures and routines, and communicate clear behavioral expectations, to maximize our instructional time, promote independent learning and self-regulation, and engage students in purposeful and productive learning activities.
· We appropriately involve students in performing the operational procedures and routines, and assist them to successfully perform those functions.

· We frequently study, review and revise as necessary, our behavioral expectations, procedures and routines to ensure they are working well for individuals, the class and the teacher.

· We proactively and reactively address student behavior in a positive, constructive, fair, consistent and calm manner.  
· We create and maintain highly functional and stimulating physical environments for teaching and learning.
· We readily experiment with varying furniture arrangements to accommodate whole-class, small-group and individual learning spaces.
· We create safe, caring, respectful and work-oriented classroom environments by consistently using strategies and interactions that enhance teacher-student relationships and promote student self-regulation, socially responsible behavior, and personal responsibility for choices made.  Consequently, our classrooms are learning communities where students feel physically, psychologically, socially, and culturally secure.

Teaching Quality Standard

· Teachers create and maintain environments that are conducive to student learning.

4)
 To assess, record and report student learning in an exemplary manner:

· We prepare students for classroom assessment because, as their partners in teaching and learning, we strongly believe in “setting students up for success”.

· We enthusiastically project the expectation that all students in our classrooms will aspire toward performances and products that exhibit the qualities and/or indicators of excellence that have been defined for them.

· We use a balanced program of multiple indicators and sources of evidence so that we are able to improve how students perform relative to curricular objectives over an extended period of time (i.e. “assessment for learning”).

· We use a balanced program of multiple indicators and sources of evidence so that we are able to clearly describe and accurately report how students perform relative to curricular objectives over an extended period of time (i.e. “assessment of learning”).

· We involve students as active participants in classroom assessment by having them build on their strengths, determine growth areas, and develop strategies for improving their learning (“assessment as learning”).

· We maintain detailed, accurate and systematic records of students’ progress.

Teaching Quality Standard

· Teachers gather and use information about students’ learning needs and progress.
5. We believe in the importance of a collaborative team approach.
Actions

Members of the teaching staff at Uncas consistently:

· Participate in the student activities program and profession-related activities.

· Establish and maintain collaborative relationships and partnerships within the school, with the home, and local community
Affirmation

As exemplary “team” members at Uncas School:
· We willingly assume responsibilities, and establish and maintain partnerships and collaborative relationships, outside of the classroom as they relate to the overall school program, the teaching profession, and our local communities.

Teaching Quality Standard

· Teachers establish and maintain partnerships among school, home and community, and within their own schools.

· Teachers understand the legislated, moral and ethical frameworks within which they work.
6. We believe in the importance of career-long learning.

Actions

Members of the teaching staff at Uncas consistently:

· Engage in career-long professional and personal growth experiences, both as individuals and as members of professional learning communities.

Affirmations:

As exemplary career-long learners and members of professional learning communities:

· We continuously seek more effective means to facilitate student learning within the context of provincial and local curricula; that is, we are always “looking for a better way” – individually and collectively through reflective practice – to achieve excellence in learner outcomes.
· We frequently meet as a staff to discuss student-centered educational issues, share information, and learn with and from each other.
· We readily acknowledge that we achieve our greatest successes through interdependent relationships by learning with and from each other.
Teaching Quality Standard

· Teachers are career-long learners.

· Teachers establish and maintain partnerships among school, home and community, and within their own schools.

Over-riding Teaching Quality Standard

· Teachers’ application of pedagogical knowledge, skills and attributes is based on their ongoing analysis of contextual variables.
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